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Planchere l, Bettschart, & Halfon, 1996). Sel f-esteem i said to have a 
long lasting impact on almost all aspects of an individual' life from 
academic achievement (McMullin & Cairney, 2004; Pull mann & 
Allik, 2008) to suicide, job election, domestic vio lence and 
di atisfaction with life (MacDonald & Martieau, 2002; McGee & 
Williams, 2000; Turner, Kaplan, Zayas, & Ross, 2002; Searcy, 2007; 
Ve elska et al.. 2009) and internalizing problems including anxiety 
and depression (Muris, Meester, & Fijen, 2003). 

Adolescence is the period marked by several developmental 
challenges, including changing physical growth, shifting parental 
control, social and emotional demands, changing role identification, 
learning of new skills, becoming a member of society, adopting 
gender re lated intere t , values, activities and so on (Anderson & 
Olnhausen, 1999; Bo , Huijding, Muris, Vogel, & Biesheuvel, 20 10). 
In this proces of gender differences are clearly observable. Schwable 
and Staple ( 1991) pointed finger at unequal di tribution of 
opportunities to self enhancement between men and women. Several 
tudie have revealed that girls tend to a have lower elf-e teem than 

boy (Chan, 2000; Franci , 1998; Hoelter, 1984 ; Josephs, Markus, & 
Tafarodi , 1992; Kawa h, 1982; McMullin & Cairney, 2004). It has 
al so been reported that in males self e teem tends to improve with 
time while in female it declines (Block & Rob ins, 1993; Bolognini et 
al. , 1996). 

Self-esteem is a phenomenon that is full o( controver ies. 
Re earche rs are still struggling to define the concept of self-e teem 
conceptually and operationally. Cooley (1902) as erted that the concept that 
self-esteem was socially determined and emphasized the role of 
significant others in the development of self-esteem. Coopersmith 
( 1967) operationally defined the term self-esteem as the evaluation a 
per on makes about his or herself. He u ed various terms to define 
self-esteem including self evaluation, expression of approval or 
di approval. Furthermore. he viewed Self-esteem as a form of self­
protection and e lf defen e. 

Branden ( 1969) conceptualized self-esteem as an evaluation a 
person makes about himself. Kernis (2003) defme the concept of 
optimal level of self-esteem as positive way people feel about 
them elve . Seracy (2007) describe self-esteem as an individual' s 
overall feelings about self. A review of literature has highlighted the 
fact that researchers are still truggling to determine the fundamental 
structure o f self-esteem and wrestle with the questio ns like whether 
self-esteem is unidimensional or multidimensional, is it a state or trait 
(Linton & Marriott, 1996), implicit or explic it (Bos et al. , 20 10). Mruk 
( I 999) put forward the phenomenological theory of e lf-esteem by 
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same philosophy as being selfish, undesirable and negative acts. 
Similar to the Chinese language there is no word for self-esteem in 
Urdu (the language spoken in Pakistan) either. Some of the Urdu 
words close to the English expression high self-esteem mean similar 
to "selfishness", "self centeredness", "egotism", "feeling superior to 
others", "bragging", "boasting", "overconfident", ·'arrogant" and so 
on--all socially undesirable and repulsive. On the other hand, having 
low self-esteem is equated with qualities like humanity, self negation 
and selflessness (Wang & Ollendick, 2001). Islamic teachings insists 
on self-denial, submission to the will of God, predetermination of fate 
the suffering in this world is preferred to the rewards in the next, 
greater importance is attached to piety than material and so on 
(Stewart et a!., 1999). Prayers, modesty, humility, conformity all are 
positive social values that enhance one's status in the eyes of the one 
who is more religious and value God. Self-actualization and self­
realization are anathema to the submission to the will of God. These 
differences between Eastern and Western conceptualization of self­
esteem are not just semantic but they also reflect more profound 
tendencies to develop a different set of attributes that would offer 
greater congruence with socially acceptable norms of their respective 
cultures as a mark of high self-esteem and positive mental health 
(Boucher, Peng, Shi, & Wang, 2009; Heine & Lehman, 1999). 

It should be noted that these different attributes of self-esteem 
across cultures do not necessarily devalue importance of the role of 
self-esteem plays in facilitating social and personal development. 
Mruk's (1999) view that self-esteem (comprising sense of worthiness 
and competence) is shaped by culture and that the primary caregivers 
serve as the medium between culture and the child remains valid. One 
can go further by saying that whatever models and standards of 
personal beliefs and social values, one accepts to be desirable a 
concomitant competence would promote adjustment, self-esteem and 
mental health. 

Such differences in cultural evaluation of psychosocial constructs 
also raise questions about cross cultural comparisons and using scales 
which are developed in different cultures. The point underlying these 
questions is that the precise meaning, significance and the relevance 
of a construct may vary from one culture to another (Gergen, Massey. 
Gulerce, & Misra, 1996). More specifically, scales developed in the 
western cultures based on the individuality and uniqueness of an 
individual may not give comprehensive picture of that culture which 
promotes collectiveness and interdependence. It would be helpful to 
start with the ernie approach for each culture (Berry, 1989) before any 
comparisons are made. The present research is the first step towards 
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Phase II: Establishing the Conten t Validity 

The revised li t of 51 items wa presented to clinical/school 
psychologi ts with at lea t four year of experience. They were a ked 
to rate each item on a 5 point rating cale indicating the extent to 
which it reflected the concept of elf-e teem in school children. 

Based on this data obtained from c linical/school p ychologist , 
item that were not endorsed by at least one third of the experts were 
e liminated. The list of 44 items that retained was transformed into a 
elf-report measure in which each item wa scored by the re pondent 

on a five-point cale (0-4) indicating the degree to which each 
characteristic wa seen as present in the respondent , where 0 mean 
"Not at All" and 5 means " Very Much". The overall score range would 
be 0- 176. The scale was called Self-E teem Scale for Children 
(SESC). It was designed very carefully keeping in mind the user 
friendliness of the lay out, the font ize, clearly written instructions. 
items and option . In this way, SESC was converted on a 5-point Iikert 
type rating scale. The final scale of 44 item was administered on 30 
children ( 15 boy and 15 girls) 5 from each 8th, 9th, and I Oth grades 
respectively. The re ults revealed that none of the participant found 
any difficulty in comprehension and understanding any item. 

Phase Ill: Determining the P sychometric Properties of SESC 

Sample. A multistage sampling technique was u ed to select the 
participants for the re earch. In the first tage stratified sampling was 
used to divide the sample into two strata of boys and girls public 
chool . In the second stage two main strata were subdi vided into 

three trata including 8'h, 9th and lO'h grades, respectively. At the Ia t 

tage the sample was collected through systematic random sampling 
where every 3'd child wa elected. 

The ample was collected from these three strata. The ample 
consi ted of 346 children including boy (49%) and girl (51%). The 
age range was between 13-16 years (M = 14.26, SD = 1.24). The 
sample comprising 4 boys' and 4 girl ' mainstream public chool in 
highly urbanized area of the c ity of Lahore. Furthermore, the 
demographic description of sample with re pect to gender and grade 
are mentioned below in Table l . Attempt was made by re earcher to 
include equal number of partic ipant with reference to gender and 
grades. 
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Results 

This section deals with establishing the factorial structure and 
psychometric propertie o f SESC. 

Factor Structure of School Self-Esteem Scale for Child ren (SESC) 

Princ iple Component Analysis with Yarimax Rotation and Scree 
Plot was u ed to explore the factor structure of SESC. Yarimax 
rotation is one of the methods of orthogonal ro tation. The ba ic 
assumption to u e Varimax rotation is to maximize the orthogonality. 
interpretability, simplification, and maximize the variance of factors. 
The factor structure obtained through Varimax rotation i unrelated to 
one another (Kahn, 2006). The number of factors was determined on 
the ba is of Eigen values greater than 1 and Scree plot (Kim & 
Mueller, 1978). Kaiser-Guttman's retention criterion of Eigen values 
(Kaiser, 1974) greater than 1 revealed a 6 factor solution for SESC. 
The six factor solution resulted in over extraction and cross loadings. 
On the ba i on thi initial factor olution, sub equent Principle 
Compone nt Factor Analyses were performed using seven, six, five 
and four factor solution with Yarimax Rotation and ended up with 
four factor. 

Table 2 

Factor wadings, Eigen Values, and Variance Explained by Four 
Factors of Self-Esteem Scale fo r Children (SESC) with Varimax 
Rotation 

Item no. Fl F2 F3 F4 

8 .57 .2 1 .24 -.29 

9 .59 . 17 .18 ·. 18 

10 .54 .2 1 .25 -.16 

15 .3 1 .29 .20 -.20 

18 .63 .27 .18 -. 15 

21 .55 .26 .27 -.2 1 

29 .68 .1 5 . I I -. 11 

3 1 .65 . 16 .17 -.20 

32 -.36 .22 -.22 .18 

37 .75 .17 .16 -.18 

II .2 1 .42 .21 -. II 

17 .22 .38 .22 -. 17 

19 .25 .42 .24 -.12 

20 . 14 .63 .22 · .15 

Cominued ... 
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Component Numbers 

Figure I. Scree Plot for matrix of 44 hems of SESC through Principal 
Component Factor Analysis 

Scree Plot revealed four factor solution as the best fit (see Figure 
I). Items for each factor of SESC were selected on the basis of factor 
loading equal to .30 or greater (Kline, 1994). A total of 10 iteiiD 
loaded on the first factor. Similarly, 12, 12, and 10 items were loaded 
on second, third, and fourth factor , respectively. 

A descriptive label wa assigned to each factor on the ba is oi 
commonality of items in the factors namely Academic Self-Esteem 
Self-Confidence, Social Self-Esteem, and Low Self-Esteem. The 
description of four factors is as following: 

1. Academic Self-esteem. The first factor of SESC compri ed 1 
items highlights the child's evaluation as a student. Example-. 
include taking interest in studie , being punctual, consider 
oneself as a good student and being hard working. In this factor 
higher the score means higher the academic self-e teem. One 
item was found to be with negative loading, therefore, the 
scoring polarity has been reversed. 

2 . Self-confidence. The second factor consists of 12 items and b 
related to the personal self of the individual and evaluation of 
elf in term of being a good player, being happy, being 
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atisfied with self. The individual score higher on this factor 
would have higher self-confidence. 

~" Social Self-esteem. The third factor comprised 12 items clearly 
indicates Social self-esteem raised by more acceptable like 
being helpful to others, the facility to deal with others in 
accordance with the social norms, showing good manner, being 
polite, being compliant and trusting. One item was found to be 
with negative loading, therefore, the scoring polarity has been 
reversed. 

- . Low Self-esteem The forth factor of SESC was a negative 
factor indicate the low level of self-esteem comprised of 10 
items. Items included in this factor were avoiding people, being 
critical of others, wasting time, feeling inferior, being big 
headed, not liking self, and feel disappointment in oneself. The 
higher score on this factor denotes to low self-esteem. 

Psychometric Properties of SESC 

To further establish psychometric properties, reliability, and 
tdity estimates and correlations were computed. 

Construct Validity. The Cronbach alpha for the total scale was 
f und to be .86. Whereas, all the four scales of SESC were found to be 
internally consistent with the Cronbach alphas of .86, .78, .72, and .74 
for four factors respectively. The detailed results are shown in 
following table. 

Table 3 

Cronbach Alphas and lnter-subscale Correlations of SESC 

Scales a M (SD) SC SSE LSE 

ASE .86 31.6(6.15) .53** .59** -.34* 

sc .78 32.4(7.59) .51** -.30* 

SSE .72 31.6(6.41) -.26* 

LSE .74 9.8(5.57) 

•p< .01 , **p< .001. 

,Vote. ASE = Academic Self-Esteem; SC = Self-Confidence; SSE = Social Self­
Esteem; LSE = Low Self-Esteem 

Table 3 indicates that a positive correlation was found among 
Academic Self-esteem, Self-confidence and Social Self-esteem. A 
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negative correlation was found between Low Self-esteem and 
Academic Self-esteem. Self-confi dence, and Social Self-esteem. 
Alpha values mentioned in Table 3 ranges fro m .72 to .86 which 
indicate the high internal consistency of subscales and scale i 
considered to be a reliable measure. 

Test-retest Reliability. In order to establish the test-rete t 

reliability, 20% (n = 70) of the ample was retested with one week' 
interval. The te t-retest reliability was .79 (p < .00 1 ). 

Con current Validity. The concurrent validi ty between SESC 
and RSES wa found to be .60 (p < .00 I ) showing that SESC was 
highly corre lated with RSES. 

Split-ha lf Reliability. Odd and even method wa used to 
determine the split-hal f reliability of SESC and result showed that 
plit half reliability coefficient was .8 1 (p < .001) split half re liabili~ 

coefficient~ for two equal halves of SESC were found to be .76 and 
.78 (p < .00 1), respectively. 

Gender and Self-esteem 

In order to find out the gender differences on self-esteem the 
!-analysis wa~ computed. 

Table 4 

Gender Differences on Four Factors of SESC for Boys and Girls 

Gender 

Boys Girls 

(n = 165) (n= 181) 95%Cl 
Cohen's 

Variables M (SD) M (SD) 1(344) p UL LL d 

ASE 26.4(4.8) 24.2(5.7) 3.76 .001 .46 2.88 .51 

sc 33.5(6.9) 3 1.8(7.8) 2. 19 .035 -.37 3.17 .32 

SSE 30.3(4.9) 28.4(5.6) 3.18 .002 .36 2.79 .35 

LSE 10.9(5.7) 10.3(5.8) 1. 11 .268 -.58 1.88 .12 
Note. ASE = Academic Self-Esteem; SC = Self-Confidence; SSE = Social Self-
Esteem; LSE = Low Self-Esteem; Cl = confidence interval; LL = lo"er limat; UL = 
upper limit 
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esteem matters a lot as compared to the rest of other domains of self­
esteem. 

Discussion 

Self-esteem is a construct that relates to the social and emotional 
development of children and adolescents. Self-esteem has been 
defmed differently by different researchers, (e.g., Kemis, 2003; 
Markus & Kitayama, 1991; Rosenberg, 1979). These differences have 
emerged with the refinement of the concept of the self and the debates 
that have ensued as the role of self esteem in the development, mental 
health and its impact on behavior, present and future was realized. 
Also, the manifestation of self-esteem was seen as behaviors and 
attitudes conditioned by culture. Western and Eastern countries view 
self-esteem differently and expect different types of behavior (Wang 
& Ollendick, 2001). While the importance of self-esteem in child 
development and their role in society remains the same acres 
cultures; the behavioral and attitudinal manifestations may not. It is 
imperative to see what Self-esteem is in its context; exploring the 
most appropriate operational definition and the culture-specific way, 
in which it is manifested, expressed and described. In the Western 
cultures highly positive view of oneself, overt confidence, success and 
so are considered highly desirable signs of high self-esteem. The same 
attributes may be perceived as evidence of arrogance, pride, having 
superior view of the self, egoism, self-centered approach used to 
undermine and bully others. 

In the present study we took Mruk's (1999) view of Self-esteem 
as the basis for developing the Self-Esteem Scale for Children 
(SESC). Mruk conceptualization of self-esteem, comprehensive and 
concise, comprised two essential components i.e., competence- the 
behavior or skills that help the individual in achieve success and 
aspirations in life and worthiness- the attitudinal system that help the 
person set his/her own value and worth. Mruk (1999) also maintains 
that the latter is the internalization of attitudes of others towards self 
i.e., what others view as worthy. His view is easily applicable on the 
culture and the type of sample it was developed on and its functional 
view supported by tangible evidence. It would be interesting to see 
whether adolescents see themselves as worthy or competent but also 
what helps them thinks so. The present study is an attempt to explore 
the cultural-specific characteristics of self-esteem in Pakistani young 
adolesce~ts. As discussed earlier, the cultural variations may influence 
the way self-esteem is construed, perceived and portrayed (Luk & 
Bond, 1992; Wang & Ollendick, 2001). 
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esteem in cultural-specific perspective with an indigenously develope(! 
scale. Results also support the notion that self-esteem is .. 
multidimensional concept and for this group of school childre:: 
academic , personal and social domains are the essential part of tbet: 
self-esteem evaluations . Cultural and family system is important t 

understand self-esteem related issues. In further studies it is hoped th::.;, 

the scale will continue to demonstrate its ecological validi~. 

sens itivity and specificity in identifying, assessing and modifying ~ 
unhealthy trends and effects of low self esteem while remai.nin.: 
respectful to cultural norms. Moreover, in future research, children 
and parents may also be included as informants and different ind~ 
assessment techniques may also be utilized regarding self-estee=. 
including semantic differential and grid techniques . In funhe:­
research, a diverse nature of the sample may also be included to stud.: 
intra-cultural aspects of self-esteem. 
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