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Transition to university and adjustment at university is an important
milestone in any individual’s life affecting all other life domains.
Present research is intended to analyze the role of emotional
intelligence, resilience, and year of enrollment in student’s
adjustment at university. For this purpose, it was hypothesized that
a) emotional intelligence and resilience will be significant predictors
of students’ adjustment in university; b) first-year students will face
more adjustment-related issues as compared to second, third, and
fourth-year students. Three hundred students between the age range
of 17 to 26 years (M = 20.91, SD = 2.01) from different universities
of Karachi participated in the study. Schutte Self-Report Emotional
Intelligence Test (Schutte et al., 1998), Connor-Davidson Resilience
Scale (Connor & Davidson, 2003), and Adjustment Scale (Kaya &
Weber, 2003) were administered on participants. Emotional
intelligence and resilience were found to be the significant positive
predictors of student’s adjustment at university. However, contrary
to our hypothesis, the first-year students reported better adjustment
as compared to all other groups. In addition, second year students
scored lowest on adjustment among all groups. Further, second year
students have lower resilience as compared to fourth year students.
The findings of this research provide implications to enhance
students’ emotional intelligence and resilience through training
sessions by keeping in mind their academic enrollment year.
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For students, transition from school to university is a demanding
experience that may influence their life negatively or it can provide
real life satisfaction (Clinciu, 2013). Along with the opportunity for
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psychosocial growth (Gerensea et al., 2017), university students have
to adjust themselves socially, academically, and financially (Leary &
DeRosier, 2012) which may serve as a challenging experience for
them. Moreover, university years are emotionally and mentally more
challenging compared to any other stage of education adding lots of
pressure and challenges for the individual resulting in physical, social,
and emotional difficulties, hence, university adjustment is considered
a difficult phase in these years (David & Nita, 2014). Evidence
suggests that adjustment is harder for fresh university students who
are in their late adolescence phase and may already be confronting
many challenges related to physical, academic, social, and emotional
adjustment. They encounter problems in emotional management,
autonomy, and relationships (Terenzini & Pascarella, 1991). In
response to emerging and changing emotional or social situations,
university students are at a higher risk of developing psychological
problems (Pedrelli et al., 2015).

In United States around 40% of student leave college due to
adjustment-related difficulties (Kelly et al., 2007). According to one
study, prevalence of adjustment problems in students from Andhra
Pradesh, India, and Ethopia was reported to be about 9 to 19.2% (Devi
et al., 2016). Dropout reasons can be broadly divided into economic,
academic, and social reasons; however, academic and social reasons
are important for university adjustment (Farris, 2010). Keeping
Pakistani culture in mind, Pakistani students face similar issues
involving monetary problems, lower motivation, problems with
teachers and fellows along with academic difficulties leading to
adjustment issues (Kazmi & Muazzam, 2017).

Based upon their findings, Rab et al. (2008) reported that overall,
43.7% of medical students have experienced anxiety symptoms and
around 19.5% have reported depression. Moreover, students living in
hostels scored higher on depression and anxiety as compared to those
living with parents. In Pakistan, 16% to 31% of university students
experienced severe mental health problems (Saleem et al., 2013).

Students’ ability to manage and deal with challenging academic
and social demands is indication of psychological well-being and
academic success (Leary & DeRosier, 2012). Extreme adjustment
issues at university may lead students to take extreme measures if they
could not cope with change. Suicide rate in Pakistan is 22% among
university students. The main reasons leading to this rate broadly
included financial issues, relational problem, and academic stress,
more precisely failure in exams, strict attitude of teachers, ragging,
domestic issues, parents’ strictness, failure in love, life dissatisfaction,
and poverty (Shakeel, 2019). This data suggests the significance of
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successful transition and adjustment in university. Social scientists are
focusing on the factors leading to better adjustment and emotional
intelligence and resilience are among these factors.

Emotional intelligence is an individuals’ capability to recognize
self and others’ emotions, to differentiate between and label different
feelings, and to use and adjust emotions as a guide for behaviors and
thoughts to adapt within the environment (Coleman, 2008). When
facing adversity, emotional intelligence and resilience facilitate
individuals to efficiently deal with it. According to Sharma (2012),
undergraduate first year students were not as emotionally developed
which led to them facing challenges in dealing with the load of the
shifting environment. Further, they encountered higher academic
problems in comparison to students of final year.

According to Pooley and Cohen (2010), resilience is a personal
capability to use internal and external available resources for dealing
with various situational and ongoing challenges. Resilience is the
process which changes over time due to age related maturation and
increased interaction with the environment. As resilience increases,
individual’s psychological/physical health also improves (Connor &
Davidson, 2003). In higher educational context, with the increased
cognitive demands, resilience plays an important role (Walker et al.,
2006). As resilience is significantly related to academic achievement
(Sakiz & Aftab, 2018), it facilitates person to function and cope better
if they encounter adverse situation (Kim-Cohen & Turkewitz, 2012),
an important consideration for new university students. Emotionally
intelligent people are psychologically resilient, and they utilize
positive emotions for their benefit (Tugade & Fredrickson, 2002).

In the Pakistani context, limited work has been done to
understand the adjustment of university students and factors which
influence student’s adjustment in university. Existing literature in
Pakistan has mainly focused on students’ academic achievement, local
and international students’ social adjustment in Pakistan, and medical
students’ adjustment in university (Ali et al., 2018; Bibi et al., 2018;
Janjua et al., 2011). However, role of personality factors such as
emotional intelligence and resilience as well as keeping the academic
enrollment year in perspective still need to be considered by
researchers in Pakistan. Hence, the current study is aimed to examine
the role of emotional intelligence, resilience, and academic year for
adjustment in university students.

Hypotheses

Following hypotheses were formulated based on the literature
review:
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1. Emotional intelligence and resilience will positively predict
adjustment of university students.

2. First-year students will face more adjustment issues as
compared to second, third, and fourth-year students.

Method
Participants

Using a cross-sectional design, a total of 300 undergraduate
students with age ranging between 17 to 26 years (M = 20.91,
SD = 2.01) participated in the study through convenience sampling
technique. Sample included equal number of male and female students
from different universities of Karachi. Students from all four years of
Bachelor program (first year = 24.7 %, second year = 25.3%, third
year = 24.7 %, & fourth year = 25.3%) participated in the study. Most
of the respondents (68.7%) belonged to the nuclear family system.
Students with a previous history of any diagnosed psychiatric problem
or those receiving psychological treatment were not included in the
study.

Measures

Schutte Self-Report Emotional Intelligence Scale

It is a 33-items scale developed by Schutte et al. (1998). It
included four subscales: Perceptions of Emotions (items no. 5, 9, 15,
18, 19, 22, 25, 29, 32, & 33), Managing One’s Own Self and
Emotions (item no. 2, 3, 10, 12, 14, 21, 23, 28, & 31), Managing
Others’ Emotions (items 1, 4, 11, 13, 16, 24, 26, & 30) and Utilization
of Emotions (item 6, 7, 8, 17, 20, & 27). Three items (5, 28, & 33)
were reverse scoring. Responses are marked on five-point Likert scale
ranging from 1 (strongly disagree) to 5 (strongly agree). The
composite score was calculated by summing all responses, higher
score indicated higher level of emotional intelligence. The scale has
good internal consistency with Cronbach’s alpha ranging from .87 to
.90 and test-retest reliability of .78 (Schutte et al., 1998).

Connor-Davidson Resilience Scale-10

This was developed by Connor and Davidson (2003) and
consists of ten items which are scored on five-point Likert scale from
0 (rarely true) to 4 (true nearly all the time). The higher the sum of all
item score, higher would be the resilience level. Original authors have
reported satisfactory alpha coefficients for the scale ranging from .88
and .89, and test-retest reliability as .87 (Connor & Davidson, 2003).
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Adjustment Scale

It was developed by Kaya and Weber (2003) and has 28-item to
measure students’ overall adjustment in university. It contained four
subscales: Social Adjustment (items 1 to 7), Academic Adjustment
(items 8 to 13), Institutional Adjustment (items 14 to 20), and
Personal Adjustment (items 21 to 28). The items were scored on a
seven-point Likert scale from 1 (strongly disagree) to 7 (strongly
agree). Ten items were reverse scored (items 3, 4, 12, 17, 20, 21, 23,
24, 27, & 28). According to the original authors, Cronbach's alphas for
the scale ranged from .70 to .83. Adjustment score was calculated by
summing responses on all items. Composite scores were used in the
present study. Higher overall score reflected higher level of
adjustment in university students.

Procedure

After receiving permission from the higher authorities of
universities, participants were approached on the university premises
and were provided with the consent form. Keeping in view of the
ethical guidelines, participants were briefed about the research
purpose along with right to withdraw and voluntary participation.
They were assured about confidentiality. Subsequently, they were
provided with the scale booklet, and they were provided with adequate
time to fill in forms and were assisted suitably during the
administration process for answering their queries. In the end,
participants were thanked for their participation in the study.

Results

Descriptive statistics were used along with inferential statistics.
Multiple regression analysis was performed to analyze combined
effect of emotional intelligence and resilience as predictors of
adjustment of university students. ANOVA was used to analyze the
impact of academic year on student’s adjustment in university.

Table 1 shows the descriptive statistics related to scales.
Skewness value is suggestive of normal distribution of data. Further,
Cronbach alpha values of Schutte Self-Report Emotional Intelligence
Scale and its subscales Perception of Emotions, Managing Own
Emotions, Managing Others’ Emotions, Utilization of Emotions;
Connor-Davidson Resilience Scale-10; and Adjustment Scale lie in
adequate range.
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Table 1
Descriptive Statistics of the Scales Used in the Study (N = 300)

Variables k a M SD SK Range
Act. Pot.
SSEI 33 .88 118.69 16.67 -.95 49-159 33-165
PoE 10 .68 34.29 5.90 -27 17-48  10-50
ME-own 9 70 2217 5.28 -1.07  14-45 9-45
ME-others 8 .64 28.52 4.85 -.84 11-40 8-40
UE 6 .68 2271 3.99 -1.07  6-30 6-30
CDR-10 10 .80 2375 7.26 -13 4-40 0-40
AS 28 .67 12233 1536 -.32 77-164 28-196

Note. k = no. of items; SK = Skewness; Act. = Actual; Pot. = Potential; SSEI =
Schutte Self-Report Emotional Intelligence Scale; PoE = Perception of Emotions;
ME-own = Managing Own Emotions; ME-others = Managing Others” Emotions; UE
= Utilization of Emotions; CDR-10 = Connor-Davidson Resilience Scale-10; AS =
Adjustment Scale.

Table 2 shows correlation among study variables and results
suggest that emotional intelligence has significant positive correlation
with resilience and students’ adjustment in university. Similarly, a
significant relationship is indicated between resilience and students’
university adjustment.

Table 2
Correlation Matrix for Study Variables (N = 300)
Variables 1 2 3 4 5 6 7
1. Emotional intelligence -
2. Perception of Emotion 83 -
3. Managing own Emotion 83 54 -
4. Managing other Emotion 83 57 58 -
5. Utilization of Emotions .83 58 .63 .63 -
6. Resilience 38 34 38 .27 .26 -
7. University Adjustment 27 21 25 20 21 .28 -

Note. Grey highlights show inter-subscale and subscale-to-total correlations of
Schutte Self-report Emotional Intelligence Scale.
All values are significant at p = .001.

Table 3 shows the combined impact of emotional intelligence and
resilience on student adjustment in university with F (2,297) = 18.81
at p <.05. The R%value of .112 reveals that predictors explain 11.2 %
of variance in outcome variable. Findings suggest that emotional
intelligence and resilience positively predict students’ adjustment in
university.
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Table 3

Multiple Regression Analysis Showing Predictive Role of Emotional
Intelligence and Resilience for Adjustment in University Students

(N = 300)

95% ClI
Variables B LL UL SEB s t p
Constant 91.15 79.24 103.06 6.05 15.06  .000
El A7 .064 27 .05 18 3.13 .002
R 45 21 .70 A2 21 3.63 .000

Note. ClI = Confidence Interval; LL = Lower Limit; UL = Upper Limit; El =
Emotional intelligence; R = Resilience.

Table 4 shows the impact of emotional intelligence subscales on
students’ adjustment in university with F(4,295) = 6.09 at p < .05.
The R%value of .076 reveals that predictors explain 7.6% of variance
in outcome. Findings suggest that managing own emotions has
significant positive effect on students’ adjustment in university.
Findings on other subscales are nonsignificant.

Table 4

Multiple Regression Analysis of Emotional Intelligence Subscales as
Determinants of Students Adjustment in University (N = 300)

95% ClI
Variables B  LL UL SEB B t P
Constant 92.23 80.01 1045 6.20 14.85 .000
PoE .19 -.18 57 19 .07 .99 321
ME-own A7 .03 .92 22 .16 211 .032
ME-others A3 -.35 .62 25 .043 .53 501
UE A7 -.45 .79 31 .045 .54 .582

Note. Cl = Confidence Interval; LL = Lower Limit; UL = Upper Limit; PoE
Perception of Emotions; ME-own = Managing Own Emotions; ME-others
Managing Others’ Emotions; UE = Utilization of Emotions.

Table 5 shows mean, standard deviation and F-values of
student’s adjustment across academic years. Results indicate
significant mean differences across academic year on students’
adjustment in university. The value of 1)? indicates small effect size.
The post hoc analysis suggests significant group mean difference at
p = .05 level between first year students and second year students with
95%CI [3.14, 15.7]; further, among students of second year and third
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year with 95%CI [-14.4, -1.8]; similarly, among second year and
fourth year students with 95%ClI [-14.4, -1.9]. Students of 2" year
have scored lowered than students of other groups. Moreover, results
suggest nonsignificant mean differences on emotional intelligence of
students across academic year. Table 5 indicates significant mean
differences in resilience of students across academic years. Effect size
suggests a small effect size. Post hoc analysis indicates significant
group mean difference at p < .05 between 4™ year and 2™ year
students with 95%CI [.70, 6.7].

Table 5

Mean, and Standard Deviation and One Way Analysis of Variance in
Adjustment, Emotional Intelligence, and Resilience (N = 300)

1% Year®  2"Year? 3 Year® 4" Year ®

Var. M (SD) M(SD) M(SD) M(SD)  F(3,296) p°

Adj 125.3(14.1) 115.9(16.0) 124.0(1657) 124.1(12.7)  6.36 .06
El 117.6(17.88) 116.6(16.3) 119.32(17.10) 121.1(15.2) 1.06 .00
R 23.46(8.05) 22.16(7.17) 2351(7.09) 25.87(6.28)  3.53" .03

Note. °n = 74; °n = 76; °n = 74, °n = 76. Adj = Adjustment; EI = Emotional intelligence; R =
Resilience.
p <.05.

Discussion

Present research intends to analyze the role of emotional
intelligence, resilience, and academic enrollment year in student’s
adjustment in university. Findings suggest emotional intelligence and
resilience are significant positive predictors of university adjustment
of students, hence, hypothesis one has been supported (Table 3).
Previous research conducted in different cultures exhibits the same
trend. For example, Tekie (2014) suggested significant role of
emotional intelligence and resilience in predicting student academic
adjustment and emotional intelligence leading to better student social
adjustment. Similarly, resilience and emotional intelligence have
predicted improved coping in the university setting (Howell, 2004;
Parker et al, 2004). Edward and Warelow (2005) suggested that
coping includes emotional intelligence and resilience, which helps an
individual to cope with difficult situations like transitioning to
university effectively. Armstrong et al. (2011) suggest emotional
intelligence is associated with resilience as the behavior of an
emotionally intelligent individual is adaptive in stressful situations.
Emotional intelligence and resilience are interrelated and work by
facilitating each other (Table 2) thus, play significant role in
predicting the student’s adjustment in university. Further, subscales
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of emotional intelligence caused variance of around 7% in the
students’ adjustment in university. Moreover, among all domains of
emotional intelligence, Managing Own Emotions appeared to be a
significant positive predictor of students’ adjustment in university
(Table 4). College students with capability to manage their own
emotions also have an ability to positively adjust their behavior
resulting in better adjustment, s elf efficacy, psychological safety, and
learning engagement in university (Lei, 2022).

Further, present findings suggest first-year students were more
adjusted as compared to second year. Further, second year students
scored lowest on adjustment as compared to other groups (Table 5),
contrary to Hypothesis 2. First-year students adjustment was better
than second year students it could be because that initially students are
excited to start university life, they put in efforts to socialize with their
fellow students, enjoy new-found liberty socially and academically at
university. Efficient management of these situations enhances
students’ positive emotions and sense of efficacy. Higher efficacy
serves as main ingredient for motivation leading to better academic
adjustment (Yadak, 2017). Further independent or self-regulated
learning at university encourages student’s interest and desire to learn.
Individual driven by intrinsic motivation may perform academic
activity for pleasure and self-satisfaction rather than being controlled
by external factors like in extrinsic motivation (Ryan & Deci, 2017).
In initial years of university, students may view university as place to
explore and indulge in risk-taking behavior as they do not have adult
responsibilities (Ravert, 2009), hence, they spend time in intellectual
growth, personality growth through self-expression, making friends,
and socializing (Buote et al., 2007; Schwartz et al., 2005; Swenson et
al., 2008).

Similarly, first-year students may be more optimistic about the
future which also could have affected their adjustment in a positive
direction as compared to other groups; in third and final years,
students get exposure related to academic as well as practical aspects
of chosen field leading to enhanced motivate and sense of
achievement as compared to the second-year students. Moreover, as
academic pressure is comparatively low in the first year, it might also
be one of factor for better adjustment as compared to second year
students, however in third- and fourth-year focus is on major subject
instead of electives.

In addition to this, academic year had significant impact on
resilience of students (Table 5) and students in final year had higher
level of resilience as compared to second year students, as handling
and managing difficulties during academic years makes individual
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resilient. Second year students have lower resilience level which can
be one of influential factor contributing to lowest adjustment in
second year students as compared to students from other groups.
Resilience may also be affected by different sociodemographic
variables such as gender, age, higher income, and educational level
(Campbell-Sills et al., 2009), hence, future studies can incorporate
these factors in relation with student’s resilience.

Limitations and Recommendations

Participants were recruited only from one city for this study
which restricts generalizability of findings; for future, it is suggested
that participants may be selected from diverse backgrounds to
strengthen research findings generalizability. It is also recommended
for future studies to examine and incorporate other educational fields,
that is, engineering, business, medical, etc. to investigate and compare
the similar phenomenon in those fields. Further, to explore and
compare the same phenomenon in students residing in hostels. Self-
report questionnaires were included for measuring constructs. These
are often subject to impression management; thus, self-report
guestionnaires usage can be counted as a limitation. Therefore, it is
suggested that future research should include qualitative analysis also.

Implications

Research findings can be utilized by the educationist, student
counselors, educational, and school psychologists to design workshop
and capacity building programs for spreading awareness regarding
downsides of adjustment issues in universities, reasons for adjustment
issues, and their symptomatic manifestations. Further, to develop
programs to enhance student’s emotional intelligence and resilience
levels considering the academic year to enhance their coping abilities.
This research would be beneficial for the development of emotional
intelligence and resilience building strategies/programs that could be
incorporated in the educational system by educationists. Moreover,
teachers could incorporate effective ways by which they can enhance
students’ emotional intelligence and resilience from the beginning that
would facilitate better adjustment in various aspects of their future life
and goals.

Conclusion

It can be concluded based on statistical inferences that emotional
intelligence and resilience serve as significant predictors for
adjustment of students in university. Moreover, the academic year has
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a significant influence on student’s adjustment at university, however,
the effect size was small. Female students were found to be better
adjusted at university.

References

Ali, A, Malik, M, A., & Khan, S. (2018). Social and academic adjustment of
university students. Global Social Sciences Review (GSSR), 3(3), 378-
394. doi.org/10.31703/gssr.2018(111-111).21

Amjad, A. C., Farzand, A. J.,, Muhammad, S., & Sheraz, A. (2013).
Emotional intelligence and students: A Pakistani perspective. World
Applied Sciences Journal, 22(3), 319-325

Armstrong, A. R., Galligan, R. F., & Critchley, C. R. (2011). Emotional
intelligence and psychological resilience to negative life events.
Personality & Individual Differences, 51(1), 331-336. doi.org/10.1016/j.
paid.2011.03.025

Bibi, S., Wang, Z., Ghaffari, A. S., & Igbal, Z. (2018). Social achievement
goals and academic adjustment among college students: Data from
Pakistan. European Online Journal of Natural and Social Sciences, 7(3),
588-593.

Buote, V. M., Pancer, S. M., Pratt, M. W, Adams, G., Birnie-Lefcovitch, S,
Polivy, J., & Wintre, M. G. (2007). The importance of friends:
Friendship and adjustment among 1%-year university students. Journal of
Adolescent Research, 22(6), 665-689.
doi.org/10.1177/0743558407306344

Campbell-Sills, L., Forde, D. R., & Stein, M. B. (2009). Demographic &
childhood environmental predictors of resilience in a community sample.
Journal of Psychiatric Research, 43, 1007-1012. doi.org/10.1016/j.jpsy
chires.2009.01.013

Clinciu, A. . (2013). Adaptation and stress for the first-year university
students. Procedia-Social and Behavioral Sciences, 78(1), 718-722.
doi.org/10.1016/j.sbspro.2013.04.382

Connor, K. M., & Davidson, J. (2003). Development of a new resilience
scale: The Connor Davidson Resilience Scale (CD-RISC). Depression
and Anxiety, 18(2), 76-82. doi.org/10.1002/da.10113.

Coleman, A. (2008). A dictionary of psychology (3" ed.). Oxford University
Press.

David, L. T., & Nita, G. L. (2014). Adjustment to first year of college —
Relations among self-perception, trust, mastery and alienation. Procedia-
Social and Behavioral Sciences, 127(1), 139-143. doi.org/10.1016/
j.sbspro.2014.03.228

Devi, A. N., Alias, B. K., & Thomas, M. M. (2016). A study to determine the
prevalence of adjustment problems among 1st year B.Sc (N) students in



278 JILLANI, BHUTTO, AND AHMAD

Narayana nursing institution at Nellore district. International Journal of
Applied Research, 2(7), 823-828.

Edward, K. I, & Warelow, P. (2005). Resilience: When coping is
emotionally intelligent. Journal of the American Psychiatric Nurses
Association, 11(2), 101-102. doi.org/10.1177/1078390 305277526

Farris, A. K. (2010). The freshmen adjustment process: Commuter life versus
residence life [Master’s thesis, California State University].
https://hdl.handle.net/10211.9/422

Gerensea, H., Seid, A., Lemma, G., & Malloy, P. (2017). Prevalence and
factors associated with adjustment problems among first year students in
St. Paul’s Hospital Millennium medical college, Addis Ababa, Ethiopia.
Edorium Journal of Psychology, 3(1), 10-17. doi.org/10.5348/P13-2017-
11-0OA-2.

Hasan, D., Kazmi, U. R., & Jawahir, K. (2017). Gender differences in
adjustment issues, quality of life and psychological resilience among
hostel students. Pakistan Journal of Gender Studies, 15(1), 45-60.
doi.org/10.46568/pjgs. v15i1.127

Howell, C. L. (2004). Resilience in adult women students: Facilitating
academic achievement and persistence. The Researcher, 18(1), 34-43.

Janjua, F., Malik, S., & Rehman, F. (2011). Learning experiences and
academic adjustment of international students: A case study from
Pakistan. Journal of Language Teaching and Research, 2(6), 1359-1365.
doi.org 10.4304/jltr.2.6.1359-1365

Jemal, J. (2012). Assessing major adjustment problems of freshman students
in Jimma University. Ethiopian Journal of Education & Science, 7(2), 1-
14.

Kaya, N., & Weber, M. J. (2003). Privacy regulation and college adjustment:
A comparison of American and Turkish freshmen living in residence
halls. College Student Journal, 37(1), 79-92

Kazmi, R., & Muazzam, A. (2017). Development and validation of
adjustment problems scale for college/university students. Pakistan
Journal of Social and Clinical, 15(1), 20-26. doi.org/10.33824/PJPR.
2020.35.3.29

Kelly, J., Kendrick, M., Newgent, R., & Lucas, C. (2007). Strategies for
student transition to college: A proactive approach. College Student
Journal, 41(4), 1021-1035.

Kim-Cohen, J., & Turkewitz, R. (2012). Resilience and measured gene-
environment interactions, Development and Psychopathology, 24(4),
1297-1306. doi.org/10.1017/S0954579412000715

Leary, K. A., & DeRosier, M. E. (2012). Factors promoting positive
adaptation and resilience during the transition to college. Psychology,
3(12A), 1215-1222. doi.org/10.4236/ psych.2012.312A180


https://doi.org/10.1017/s0954579412000715

EMOTIONAL INTELLIGENCE, RESILIENCE, AND ADJUSTMENT 279

Lei X. (2022). The impact of emotion management ability on learning
engagement of college students during COVID-19. Frontiers in
Psychology, 13, 967666. doi.org/10.3389/fpsyg.2022.967666

Ministry of Federal Education and Professional Training (2017). National
education policy 2017-2025. Islamabad: Ministry of Federal Education
and Professional Training, Government of Pakistan. https://pbit.punjab.
gov.pk/system/files/National%20Educaton%20 Policy % 202017.pdf

Parker, J. D. A., Summerfeldt, L. J., Hogan, M. J., & Majeski, S. A. (2004).
Emotional intelligence and academic success: Examining the transition
from high school to university. Personality and Individual Differences,
36(1), 163-172. doi.org/10.1016/S0191-8869(03)00076-X

Pedrelli, P., Nyer, M., Yeung, A., Zulauf, C., & Wilens, T. (2015). College
students: Mental health problems and treatment
considerations. Academic ~ Psychiatry, 39(5),  503-511.  doi.org/
10.1007/s40596-014-0205-9

Pooley, J., & Cohen, L. (2010). Resilience: A definition in context. The
Australian Community Psychologist, 22(1), 3037. https://www.research
gate.net/publication/215701599_Resilience_A_Definition_in_Cont

Rab, F., Mamdou, R., & Nasir, S. (2008). Rate of depression and anxiety
among female medical students in Pakistan. Eastern Mediterranean
Health Journal, 14(1), 126-133.

Ravert, R. D. (2009). You’re only young once: Things college students report
doing now before it is too late. Journal of Adolescent Research, 24(3),
376-396. doi.org/10.1177/0743 558409334254

Ryan, R. M., & Deci, E. L. (2017). Self-determination theory: Basic
psychological needs in motivation, development, and wellness. The
Guilford Press. doi.org/10.1521/978.14625/ 28806

Sakiz, H., & Aftab, R. (2018). Academic achievement and its relationships
with psychological resilience and socio-demographic characteristics.
International Journal of School and Educational Psychology, 7(4), 263-
273. doi.org/10.1080/ 21683603.2018.1446372

Saleem, S., Mahmood, Z., & Naz, M. (2013). Mental health problems in
university students: A prevalence study. FWU Journal of Social
Sciences, 7(2), 124-130.

Schutte, N. S., Malouff, J. M., Hall, L. E., Haggerty, D. J., Cooper, J. T.,
Golden, C. J., & Dornheim, L. (1998). Development and validation of a
measure of emotional intelligence. Personality and Individual
Differences, 25(2), 167-177. doi.org/10.1016/S0191-8869(98)00001-4

Schwartz, S. J., C6té, J. E., & Arnett, J. J. (2005). Identity and agency in
emerging adulthood: Two developmental routes in the individualization
process. Youth & Society, 37(1), 201-229. doi.org/10.1177/0044118X
05275965


http://dx.doi.org/10.1177/0044118X05275965
http://dx.doi.org/10.1177/0044118X05275965

280 JILLANI, BHUTTO, AND AHMAD

Sharma, B. (2012). Adjustment and emotional maturity among first year
university students, Pakistan Journal of Social and Clinical Psychology,
9(3), 32-37.

Shakeel, M. (2019). A qualitative analysis of suicides committed by the
students in Pakistan. Pakistan Journal of Medical Research, 58(1), 35-
40.

Swenson, L. A., Nordstrom, A., & Hiester, M. (2008). The role of peer
relationships in adjustment to college. Journal of College Student
Development, 49(6), 551-567. doi.org/10.1353/csd.0.0038

Tekie, Y. T. (2014). Adult attachment, emotional intelligence, and resilience
as correlates of social engagement, academic engagement, and
confidence of persistence in college students [Master's Thesis, University
of Tennessee]. https://trace.tennessee.edu/utk_gradthes/3188

Terenzini, P. T., & Pascarella, E. T. (1991). Twenty years of research on
college students: Lessons for future research. Research in Higher
Education, 32(1), 83-92. doi.org/10.100 7/BF0 0992835

Tugade, M. M., & Fredrickson, B. L. (2002). Positive emotions and
emotional intelligence. In L. Feldman Barrett & P. Salovey (Eds.), The
wisdom of feelings: Psychological processes in emotional intelligence
(pp. 319-340). New York: Guilford.

Walker, C., Gleaves, A., & Grey, J. (2006). Can students within higher
education learn to be resilient and, educationally speaking does it
matter?, Educational Studies, 32(3), 251-264.
doi.org/10.1080/03055690600631 184

Yadak, S. (2017). The impact of the perceived self-efficacy on the academic
adjustment among Qassim University undergraduates. Open Journal of
Social Sciences, 5(1), 157-174. doi.org/10.4236/jss.2017.51012.

Received 7 July 2022
Revision received 27 January 2023


http://dx.doi.org/10.1353/csd.0.0038
https://psycnet.apa.org/doi/10.1080/03055690600631184

