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The experience of international students adjusting to academic life 

in foreign countries has been widely discussed in Western 

countries. However, there is a dearth of empirical research that 

investigates the impact of psychological factors like psychological 

capital including efficiency, hope, reliance, and optimism, on the 

academic adjustment of international students in the Gulf 

Corporation Council (GCC) countries. This study addresses this 

research gap to examine the issue of academic adjustment in the 

GCC countries with modesty, yet significant results. Additionally, 

the study is unique in its exploration of the moderating effect of 

psychological capital on academic adjustment through the creation 

of an interaction term. A cross-sectional survey was administered 

to 303 international students from six countries, and the study 

employed multinomial logistic regression and marginal effects 

analyses. The findings indicate a statistically significant positive 

impact of psychological factors on the academic adjustment of 

international students in the GCC countries. Moreover, the 

coefficients of the interaction terms suggest that the impact of 

psychological capital on academic adjustment is language 

dependent. This paper provides valuable insights for policymakers, 

educational ministries of the GCC, and scholars researching 

international student adjustment. 
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The culture of Arabian Gulf countries is intricate and 

encompasses a combination of religious and cultural values (Cao et 

al., 2021; Jubran et al., 2020; Kim & Cronley, 2020; Singh & Jack, 

2022). For international students, adapting to a new country, culture, 

and education system poses a formidable challenge. Intercultural 

academic adjustment is the process of learning to adapt, modify, or 

change one's behavior or attitudes to cultural differences that have a 

psychological impact (Hazan-Liran & Miller, 2022; Koo et al., 2021; 

Sarif & Ngasainao, 2021). 

Various studies have revealed that when international students 

interact socially with locals and employ psychological capital, they 

can acquire skills and behaviors to help them adjust to their new 

environment (Al Murshidi, 2014; Hu et al., 2020; Oppong Asante et 

al., 2022). However, international students face a host of obstacles, 

including differences in academic systems, academic pressure, cultural 

disparities, language barriers, and inadequate psychological capital 

(Almubark et al., 2022; Sam et al., 2013; Singh & Jack, 2022). 

According to several studies, language barriers and cognitive factors 

significantly affect the academic performance of international students 

(Ku et al., 2008). Furthermore, anxiety resulting from speaking 

English as a Second Language (ESL) in front of others can limit 

international students' ability to socialize and participate in class 

discussions (Cao & Meng, 2021; Chaiyasat, 2020). 

Some Gulf nations, such as the UAE, are actively recruiting 

foreign students to bolster economic growth outside the oil sector and 

develop a competitive knowledge-based economy (Almubark et al., 

2022). UAE has prioritized education for a long time and has attracted 

a substantial number of students from neighboring countries such as 

India, Pakistan, Iran, UK, and US. This priority is reflected in the 

country's current strategic education plan for 2017-2021, which aims 

to achieve a 98 percent upper-secondary graduation rate (Alrumaidhi, 

2022; Kevin, 2018; Pavan, 2020). Similarly, other oil-rich Persian 

Gulf monarchies like Qatar, Kuwait, Oman, and Saudi Arabia are also 

attracting a large number of international students and believe that 

psychological capital can help them in academic adjustment (Binsahl 

et al., 2020). 

The current study aims to investigate the relationship between 

psychological capital and academic adjustment of international 

students in European universities. This study is necessary as some 

international students possess psychological capital that enables them 

to cope with the challenges of academic life, while others struggle and 

experience stress, hopelessness, and a sense of irrelevance 

(Alrumaidhi, 2022; Gerdes & Mallinckrodt, 1994; Pavan, 2020). The 
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high attrition rates of students in higher education institutions are a 

significant concern for university and college administrations, with 

some studies reporting that more than 40% of college entrants do not 

graduate, and 75% of these students drop out within the first two years 

of their studies (Gerdes & Mallinckordt, 1994). Thus, there is a gap in 

research that needs to be addressed by investigating the role of 

psychological capital in the academic adjustment of international 

students. The findings of this study could potentially contribute to the 

development of interventions to improve the academic outcomes of 

international students and reduce attrition rates (Gerdes & 

Mallinckordt, 1994). 

The present study differs from prior research as it is focused on 

the Gulf Cooperation Council (GCC) countries and examines the 

influence of psychological capital on academic adjustment while 

considering the moderating effect of language barriers (Chaiyasat, 

2020; Hazan-Liran & Miller, 2022; Kim et al., 2020). Although the 

challenges of adjusting to a new culture have been studied extensively 

in non-Arab countries, there is a lack of empirical research on the 

impact of psychological capital and language barriers on the academic 

adjustment of international students in GCC countries (Alrumaidhi, 

2022). Despite its modest scope, the present study can provide 

significant insights into the issue of academic adjustment. 

According to Hazan-Liran and Miller (2022), student academic 

adjustment can be measured by four domains, including institutional 

adjustment, personal emotional adjustment, academic achievements, 

and social adjustment. Academic achievement, including satisfactory 

grades, is indicative of academic adjustment (Chaiyasat, 2020; El-

Maamiry, 2020). Social adjustment and institutional adjustment 

represent students' engagement with their study environment and their 

relationship with the academy, respectively. Personal emotional 

adjustment reflects the students' psychological and physical 

conditions, self-perception, and ability to cope with study-related 

stress and anxiety (Chaiyasat, 2020; Hazan-Liran & Miller, 2022). 

Nasir (2012) conducted a study indicating that international 

students face various adjustment issues in their new social, 

psychological, and academic surroundings. Similarly, Church (1982) 

investigated the subject in his research on Sojourner adjustment, and 

Hazan-Liran and Miller (2022) studied international students' 

strategies for well-being, both of which found that academic 

difficulties experienced by international students lead to motivational 

and social or emotional problems, as well as new social regulations 

that negatively impact academic success. 
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Multiple researchers, including Cao et al. (2021), Tinto (1993), 

and Chong et al. (2009) have observed that a better adaptation to a 

foreign environment has a positive impact on international students' 

academic success. Adapting to a new learning environment in a 

foreign country is often challenging for international students, as it 

involves general life adjustments, sociocultural adjustments, personal-

psychological adjustments, and academic adjustments (Lin & Yi, 

1997; Tseng & Newton, 2002). As a result, students face difficulties 

achieving their goals and expectations, with psychological factors 

posing hurdles in academic adjustment (Anderson & Koc, 2016; 

Kanu, 2008; Hu et al., 2020; Oppong Asante et al., 2022). 

Psychological capital, which encompasses self-efficacy, 

optimism, hope, and resilience, is a crucial factor in an individual's 

positive psychological development (Luthans, 2002; Luthans et al., 

2004; Luthans & Youssef, 2004; Singh & Jack, 2022). Self-efficacy, 

optimism, hope, and resilience, represent psychological capital (Avey 

et al., 2010; Liran & Miller, 2019; Luthans et al., 2007; Pavan, 2020). 

To evaluate the impact of psychological capital on academic 

adjustment, researchers can consider students' grade point averages 

(GPAs) (Luthans et al., 2007). 

 

Theoretical Framework 
 

According to Walberg's theory of academic performance, 

academic achievement is influenced by various factors such as 

motivation, study habits, and learning environment (as cited in 

Luthans, 2002). These factors can be linked to psychological capital, 

which represents an individual's positive level of psychological 

development. Efficiency, hope, reliance, and optimism are important 

components of psychological capital, and they can impact academic 

adjustment. Efficiency refers to a student's belief in their ability to 

perform a task effectively, while hope relates to their expectation of 

achieving their goals (Luthans et al., 2007). Reliance and optimism 

also play crucial roles in psychological capital, as they involve a 

student's ability to cope with challenges and setbacks and maintain a 

positive outlook (Luthans & Youssef, 2004). In the context of 

international students in the Arab Gulf States in Arabian Gulf, 

psychological factors can affect academic adjustment, as observed by 

Oppong Asante et al. (2022). However, by developing efficiency, 

hope, reliance, and optimism, these students may be better equipped to 

cope with challenges and achieve academic success. 

Walberg's theory of academic performance proposes that 

academic achievement is influenced by various factors, including the 
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learning environment. Language of instruction is an important aspect 

of the learning environment, as it can affect students' ability to 

understand and engage with course material. According to a study by 

Hu et al. (2020), language proficiency is a significant factor in the 

academic adjustment of international students. 

Psychological capital, which includes efficiency, hope, reliance, 

and optimism, can also impact academic adjustment. A study by 

Luthans et al. (2007) found that psychological capital had a positive 

impact on academic achievement among Chinese international 

students studying in the United States. However, it is possible that the 

impact of psychological capital on academic adjustment may vary 

depending on the language of instruction. For example, a study by 

Park and Kim (2019) found that Korean international students 

studying in the United States experienced greater academic stress 

when courses were taught in English, as opposed to their native 

Korean language. 

In summary, Walberg's theory of academic performance offers a 

theoretical framework for understanding how psychological factors 

such as efficiency, hope, reliance, and optimism can impact the 

academic adjustment of international students in the Arab Gulf States 

in the Arabian Gulf. By building their psychological capital, these 

students may be better equipped to adapt to the challenges of their 

new academic environment and achieve academic success (Luthans et 

al., 2007; Luthans & Youssef, 2004; Oppong Asante et al., 2022). 

Walberg's theory of academic performance can provide a useful 

framework for exploring the relationship between psychological 

capital and academic adjustment in the context of different languages 

of instruction. By examining the impact of psychological capital on 

academic adjustment in different language contexts, we can gain a 

better understanding of how language proficiency may influence the 

effectiveness of psychological capital as a tool for academic success. 

The objective of present research was to see the role of psychological 

capital (i.e., efficiency, hope, reliance, and optimism) on the academic 

adjustment of international students from the Gulf Corporation Council 

Countries.  

Method 

Sample 
 

The study aimed to collect data from international students who 

were studying in Gulf Cooperation Council (GCC) countries. The 

sample size for the study was determined using Morgan's criteria 

(Krejcie & Morgan, 1970) which provides guidelines for selecting a 

representative sample size based on the population size, level of 
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accuracy desired, and level of confidence required in the results. In 

this case, a sample size of 303 was chosen based on these criteria to 

ensure that the data collected would be sufficient to draw meaningful 

conclusions about the research questions being investigated. The 

sample is unique in its attribute as they were all foreign students for 

the local community and were trying to adjust in the Gulf countries to 

pursue their academic careers. The list of students was provided by the 

admission office of schools. For simple random sampling, every sixth 

student was selected to fill out the survey. Sample selection detail is 

given in Table 1. 

 

Table 1 

Distribution of Participants by GC Country and University (N = 303) 

Country University/Level of Degree Number of 

Respondents 

Percent 

Bahrain Arabian Gulf University (Bachelor) 4 4.290 

 AMA International University of 

Bahrain (Bachelor) 

9  

Kuwait University of Glasgow (Bachelor+ 

1 master student) 

7 8.580 

 The American School of Kuwait 

(Pre-K-12 etc) 

19  

Saudi 

Arabia 

Pakistan International School 

Jeddah (class X-XII) 

47 16.831 

 The British International School, 

Riyadh (Year 10 to 13 and 

foundation students) 

32  

 Alfaisal University 5  

 Al Yamamah University (Bachelor) 4  

Qatar Qatar University (Bachelor) 3 17.821 

 Pakistan International School Qatar 

(Class X, X,I, and XII ) 

51  

Oman Nizwa University (Bachelor) 7 13.861 

 Pakistan School (Branch Nizwa, 

Slala, Muscat, Sohar) (Class X, XI, 

and XII) 

71  

 Indian School (Branch Muscat & 

Nizwa) (Class VIII to XII) 

35  

United 

Arab 

Emirate 

University of Birmingham Dubai 

(Bachelor + Others) 

6 2.970 

 United Arab Emirates University 

(Bachelor + Others) 

3  

Total   303  
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Instruments 
 

Psychological Capital 
 

In this study, a modified Hebrew version of the Psychological 

Capital instrument by Luthans et al. (2007) was used, which has been 

previously shown to have high reliability (Liran & Miller, 2019). The 

questionnaire consists of 24 items designed to measure self-efficacy, 

hope, optimism, and resilience in relation to academic outcomes. The 

scale ranged from 0 (strongly disagree) to 2 (strongly agree). Items 1 

to 6 measured self-efficacy, which relates to the respondent's self-

confidence in achieving long-term goals. Items 7 to 12 assessed hope, 

which measured the respondent's goal-setting abilities. Items 13 to 18 

measured optimism, which assessed how respondents deal with 

uncertainty. Finally, items 19 to 24 measured resilience, which 

evaluated the respondent's ability to handle academic challenges. 
 

Academic Adjustment Instrument 
 

In this study, the Academic Adjustment instrument developed by 

Baker and Siryk (1986) was used to measure academic achievement, 

social skills, personal and emotional well-being, and satisfaction in 

academic institutions. The instrument was modified for use in the Gulf 

region, including Bahrain, Kuwait, Oman, Qatar, Saudi Arabia, and 

the United Arab Emirates, and was found to be highly reliable (Liran 

et al., 2019). Several questions were revised and reversed, and items 

1-6 measured academic achievement, assessing the difficulties 

students face in academic-related activities. Items 7-14 assessed social 

skills and inter-connectedness with other students, while items 15-21 

measured personal and emotional well-being, including stress, moods, 

and emotions. Items 22-28 evaluated students' satisfaction with their 

academic institution. In addition, four questions were asked in English 

to assess self-rated proficiency in reading, writing, speaking, and 

listening. 
 

Procedure 
 

To collect the data, a survey was administered to students using a 

simple random sampling technique. The sample consisted of students 

from different grades in schools in the GCC. The list of students was 

provided by the admission office of schools. After taking their consent 

students were instructed to fill the questionnaire. Following the simple  

random sampling technique, every sixth student was selected to fill 

out the survey. If a student was absent, the next student on the list was 
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selected until a student who was present was reached. For example, if 

student number 6 was absent, the 7th student was chosen. The survey 

was administered to students through a paper copy survey. At the end 

they were thanked for their cooperation during the data collection.  

 

Results 
 

Demographic Characteristics of Sample  

 

Information about students’ demographic characteristics including 

age, their duration of stay at GCCU countries, family size and their 

scholarship status are presented in Table 2. 
 

Table 2 

Demographic Characteristics of Sample of Study  

Variables M SD Minimum Maximum 

Age 16.066 2.448 11 25 

Duration .260 0.672 1 4 

family size 3.488 1.214 1 6 

Scholarship .676 .468 50 253 

 

Respondents' ages ranged from 11 to 25 years, with those who 

had newly enrolled in an educational institute coded as "1" and 

maximum enrollment duration of 4 years. The reported minimum 

family size for international students was 1, and the maximum was 6. 

Fifty students were on scholarship, while the remaining students were 

self-financed. 

 

Reliability and Multicollinearity Analysis 

 

Before conducting the regression analysis, SPSS was used to 

perform Cronbach's α and multicollinearity tests. Cronbach's α was 

used to assess the consistency of the items in the following variables: 

academic adjustment (.82), efficiency (.71), hope, reliance (.71), 

optimism (.71), and language (.97). According to Hair et al. (2010), 

the coefficient value should be above 0.6 to ensure the reliability of 

the variables in the regression analysis.  

Multicollinearity tests with VIF value of more than 10 indicates 

that variables are not suitable for further investigation as they overlap. 

The results presented in Table 3 indicate that there are no problems 

with multicollinearity. 
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Table 3  

Muticollinearity tests with VIF Values for Study Variables 

Variables VIF 

Efficiency 1.12 

Hope 1.03 

Reliance 1.14 

Optimism 1.09 

Language 1.11 
 

 

Independence of Irrelevant Alternative (IIA) Assumptions  
 

It is necessary to check if the IIA (Independence of Irrelevant 

Alternatives) assumption is satisfied before applying the multinomial 

logistic regression (MNL). The IIA assumption is considered 

satisfactory when the odds ratio of 1 divided by the odds ratio of 2 

equals one (1/2 ÷ 1/2 = 1). Conversely, the IIA assumption is not 

satisfactory when (1/2 ÷ 1/4 ≠ 1) (Cheng & Long, 2007). In the 

present study, the IIA assumption is not violated.  

 
Table 4      

Hausman Test to Check Independence of Irrelevant Alternative 

Assumptions  

Omitted chi-2 df p > chi2 Evidence 

Doesn’t suit -0.319 4 0.000 Accept Ho 

Sometimes suit 1.93 4 1.549 Accept Ho 

Fully suits 0.274 4 0.982 Accept Ho 

 

The Independence of Irrelevant Alternative (IIA) assumption is 

satisfactory for running the regression, as indicated by the Hausman 

test in Table 4. It is argued by Cheng and Long (2007), Freese and 

Long (2000), and Dahlberg and Eklöf (2003) that a negative chi-

square value does not necessarily mean that the IIA assumptions are 

violated. Furthermore, all categories of academic adjustment, 

psychological capital, and language in the model fulfill the condition 

of the IIA assumption.  
 

Multinomial Logistic Regression Analysis  

 

 To see the impact of change in the outcome variable that is 

academic adjustment Multinomial logistic regression analysis was 

performed and the results are presented below: 
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Table 5 

Multinomial Logistic Regression for Study Variables 

Model 1 Sometimes suit relative to 

Doesn’t suit 

Fully suit relative to  

Doesn’t suit 

Variables B S.E B S.E 

Efficiency .570 .406 .883 .167 

Hope .379 .140 .014 .060 

Reliance .540 .133 .073 .054 

Optimism 2.851 .172 .332 .0571 

Language .798 .2771 1.426 .093 

PsyCap* L .241 .146 .368 .0630 
Log of likelihood =  -2618.6154                 Pseudo R2 =0.1280 

Probe > chi2  =   0.0000     
Note.  *, ** , and*** shows the coefficient of the variable is significant at the ten percent, 

five percent, and one percent, happy is the base outcome. 
 

The Pseudo R2 value of 0.1280 and Log likelihood value of -

2618.6154 indicate that the fitness of the model is satisfactory (Cheng 

& Long, 2007). 
 

Table 6 

Marginal Effect of the Multinomial Logistic Regression for Study 

Variables 
   Variables        Doesn’t Suit Sometimes Suits      Fully Suits 

Efficiency     .006
*** 

(.001) 

.001
**

 

(.014) 

.007
**

 

(.014) 

Hope -.007 

(.001) 

  .014
*** 

(.012) 

.022
*** 

(.013) 

Reliance .033 

(.004) 

.065 

(.013) 

.099
***

 

(.013) 

Optimism -.003 

(.003 ) 

0.343 

(.021 ) 

0.3472 

(.022 ) 

Language  -.300 

(.001) 

.087 

(.014) 

.086 

(.014) 
 Note. *, ** and*** shows the coefficient of the variable is significant at the ten percent, five 

percent and one percent. 
 

To see the impact of change in explanatory vvariable i.e., academic 

adjustment the values of marginal effect of multinomial logistic 

regression is reported in Table 6. Marginal effects are a crucial measure 

in assessing the probability of selection1 and the rate of change. It is 

essential to evaluate all outcomes and predict the marginal change in all 

outcomes. The marginal effects change with a point of computation of 

any predictor reflected in the values presented in parentheses. It can be 

seen in the results that the marginal effect is positive (Cheng & Long, 

2007).                   
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Discussion 
 

Efficiency is an important factor that positively correlates with 

academic achievement. This indicates that students who possess high 

levels of efficiency are able to successfully analyze and solve long-

term study-related problems, leading to academic success. 

Additionally, such students are active contributors to discussions 

related to their field of study and enjoy sharing their knowledge with 

their classmates. These students are also more likely to feel satisfied 

with their academic progress. The findings of the present study are 

consistent with Hazan-Liran and Miller (2022) and Oppong Asante et 

al. (2022). 

In addition, hope is another important variable that has a 

statistically significant positive correlation with academic adjustment. 

This indicates that students who see themselves as successful in their 

studies and strive to achieve their academic goals tend to adjust better 

in academic settings. This finding is consistent with Sarif and 

Ngasainao (2021). Further, Geremias et al. (2022) found that hope 

plays a significant role in helping students adjust to new cultural 

environments and achieve academic success. Taken together, the 

findings of the present study suggest that students who possess high 

levels of efficiency and hope are more likely to adjust better in 

academic settings and achieve academic success. These findings 

support the importance of these variables in promoting academic 

adjustment and success among students.              

The present study found that reliance and optimism have a 

positive relationship with academic adjustment. This means that 

students can handle study-related problems calmly and recover 

quickly from setbacks. Additionally, students are satisfied with the 

logistical services provided by their institutes. This finding is 

consistent with previous researches (Aminullah et al., 2022; Carmona-

Halty et al., 2022; Raza et al., 2020). 

Furthermore, language proficiency is also important for academic 

adjustment. The study found that students who can speak English are 

more likely to achieve academic success. The interaction term analysis 

also showed a positive relationship between psychological capital and 

academic adjustment, depending on language proficiency. These 

findings are in line with previous studies (Singh & Jack, 2022) and 

Matte-Landry et al. (2020). Hope is a significant factor for academic 

adjustment. The author explains that students who see themselves as 

successful in their studies and are striving to achieve their academic 

goals are more likely to have better academic adjustment. The author 
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cites two previous studies, Sarif and Ngasainao (2021) and Geremias 

et al. (2022), to support this finding. 

This study then goes on to discuss the broader implications of this 

study's findings. The author suggests that language proficiency, 

psychological capital, and hope are all important factors for academic 

adjustment among students. The author cites two previous studies, 

Singh and Jack (2022) and Matte-Landry et al. (2020), to support the 

finding that language proficiency is an important factor for academic 

adjustment. The author also cites two previous studies, Aminullah et 

al. (2022) and Carmona-Halty et al. (2022) support the finding that 

psychological capital is an important factor for academic adjustment. 

The study's findings on marginal effects show that certain factors 

have a significant impact on academic adjustment. Specifically, if a 

student's efficiency increases by one from its mean value, the 

probability of not adjusting, sometimes adjusting, and fully adjusting 

is expected to increase by 0.06%, 0.01%, and 0.07%, respectively. On 

the other hand, an increase in hope is found to have a negative effect 

on the probability of not adjusting, leading to a decrease of 0.7%, 

while the probability of sometimes adjusting and fully adjusting is 

expected to increase by 0.14% and 2.2%, respectively. Additionally, 

an increase in reliance from its mean value is expected to increase the 

probability of sometimes adjusting and fully adjusting by 6.5% and 

9.9%, respectively. Meanwhile, an increase in optimism by 1% is 

expected to decrease the probability of not adjusting by 0.3%, while 

the probability of sometimes adjusting and fully adjusting is expected 

to increase by 0.3%. Overall, this paragraph presents a clear and 

coherent explanation of the study's findings, using previous research 

to support and contextualize these findings. The author effectively 

demonstrates how the study's findings contribute to our understanding 

of academic adjustment among students. 
 

Conclusion 
 

In conclusion, this study has revealed that language 

proficiency is a crucial factor in promoting academic adjustment 

among international students studying in the GCC. The findings 

indicate that students who can speak English are more likely to adjust 

fully or sometimes, and less likely to struggle with adjustment issues. 

These results are consistent with the previous research that underlined 

the significance of assessing all outcomes to predict marginal changes 

using marginal effects in MNL analysis, as exemplified by Cheng and 

Long (2007). The research aimed to investigate the role of 

psychological capital in academic adjustment through language, and 
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the results revealed that both language barriers and psychological 

capital have a significant impact on academic adjustment. 

Furthermore, the effect of psychological capital on academic 

adjustment was found to depend on language proficiency. Overall, this 

study highlights the importance of language proficiency in academic 

adjustment, and its findings have significant implications for 

policymakers, educators, and international students who seek to 

improve their academic performance and experience in the Gulf 

States. 
 

Limitations and Suggestions  
 

One of the main limitations of this study is its relatively small 

sample size, which was constrained by time and financial resources. 

However, the sample size met the criteria for selecting a satisfactory 

sample size as recommended by Krejcie and Morgan (1970). To 

improve the reliability and power of future studies, researchers could 

consider collecting larger sample sizes. Additionally, while the study 

included several important factors in academic adjustment, such as 

language proficiency, psychological capital, and hope, it is important 

to acknowledge that other factors may also contribute to academic 

adjustments, such as personality traits, family support, and cultural 

background. Therefore, future studies could explore these additional 

factors to gain a more comprehensive understanding of academic 

adjustment among students. Finally, while this study included a 

diverse sample of students from six different countries, it is important 

to consider the generalizability of the findings to other populations. 

Future studies could replicate this research with larger and more 

diverse samples to examine the generalizability of the findings across 

different cultural and linguistic backgrounds. 
 

Implications 
 

The implications of this research are significant for policymakers, 

educational ministries of the GCC, and scholars researching 

international student adjustment. The study's findings reveal the 

importance of psychological factors, including efficiency, hope, 

reliance, and optimism, in facilitating academic adjustment for 

international students in the GCC countries. This research contributes 

to the understanding of academic adjustment in the GCC countries and 

provides important insights for policymakers and education ministries 

to support international students' academic success. Additionally, the 

study's exploration of the moderating effect of psychological capital 

on academic adjustment through the creation of an interaction term 
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provides a unique and valuable contribution to the existing literature. 

The results of this study can be used to develop programs and policies 

to enhance the academic adjustment of international students in the 

GCC countries, which could ultimately lead to higher academic 

achievement and greater success in their future careers. 

 

References 

 

Al Murshidi, G. (2014). Gulf region students’ coping strategies for their 

cultural challenges at U.S Universities. European Scientific Journal, 

10(5), 122-136. 

Almubark, B. M., Majrashi, N., Alghusun, N., Alhammad, M., Alhthifi, F., & 

Alyahya, R. S. (2022). Telehealth clinical practice guide for occupational 

therapy, physical therapy, and speech and language pathology: A Saudi 

and Middle Eastern guide. Telemedicine and e-Health, 28(5), 636-642. 

doi.org/10.1089/tmj.2021.0356 

Alrumaidhi, K. (2022). The impact of value conflict on academic adjustment 

among first-year students at Kuwait University: A quantitative study. 

Journal of Applied Research in Higher Education. Advanced online 

publication. doi.org/10.1108/JARHE-01-2022-0022 

Aminullah, A. A., Yusuf, A., Azizan, F. L., Salisu, I., & Bin Mansor, Z. 

(2022). Linking academic self-initiated expatriate’s cultural intelligence 

to specific job outcomes: The enabling role of psychological capital. 

Cogent Business and Management, 9(1), 2017546. doi.org/10.1080/23311 

975.2022.2017546 

Anderson, J. R., Guan, Y., & Koc, Y. (2016). The academic adjustment scale: 

Measuring the adjustment of a permanent resident or sojourner students. 

International Journal of Intercultural Relations, 54, 68-76. doi.org/10.10 

16/j.ijintrel.2016.06.004 

Avey, J. B., Luthans, F., Smith, R. M., & Palmer, N. F. (2010). Impact of 

positive psychological capital on employee well-being over time. Journal 

of Occupational Health Psychology, 15(1), 17-28. doi.org/10.1037/a0016 

998 

Baker, R. W., & Siryk, B. (1986). Exploratory intervention with a scale 

measuring adjustment to college. Journal of Counseling Psychology, 

33(1), 31. 

Binsahl, H., Chang, S., & Bosua, R. (2020). Cross-cultural digital 

information-seeking experiences: The case of Saudi Arabian female 

international students. Journal of International Students, 10(4), 872-891. 

Cao, C., & Meng, Q. (2021). A systematic review of predictors of 

international students’ cross-cultural adjustment in China: Current 

knowledge and agenda for future research. Asia Pacific Education 

Review, 1-23. 

doi.org/10.1089/tmj.2021.0356
doi.org/10.1108/JARHE-01-2022-0022
doi.org/10.1080/23311975.2022.2017546
doi.org/10.1080/23311975.2022.2017546
doi.org/10.1016/j.ijintrel.2016.06.004
doi.org/10.1016/j.ijintrel.2016.06.004
doi.org/10.1037/a0016998
doi.org/10.1037/a0016998


                  IMPACT OF PSYCHOLOGICAL CAPITAL ON ACADEMIC ADJUSTMENT                443 

 

Cao, C., Zhu, C., & Meng, Q. (2021). Chinese international students’ coping 

strategies, social support resources in response to academic stressors: 

Does heritage culture or host context matter? Current Psychology, 40(1), 

242-252. 

Carmona-Halty, M., Salanova, M., & Schaufeli, W. B. (2022). The 

strengthening starts at home: Parent–child relationships, psychological 

capital, and academic performance–a longitudinal mediation analysis. 

Current Psychology, 41(6), 3788-3796. 

Chaiyasat, C. (2020). Overseas students in Thailand: A qualitative study of 

the cross-cultural adjustment of French exchange students in a Thai 

university context. Journal of Human Behavior in the Social 

Environment, 30(8), 1060-1081. 

Cheng, S., & Long, J. S. (2007). Testing for IIA in the multinomial logistic 

model. Sociological Methods and Research, 35(4), 583-600. 

Chong, M. A., Elias, H., Mahayuddin, R., & Uli, J. (2009). Adjustment 

among first-year students in Malaysian University. European Journal of 

Social Sciences, 8(3), 496-505. 

Church, A. (1982). Sojourner adjustment. Psychological Bulletin, 91, 540-

572. 

Dahlberg, M., & Eklöf, M. (2003). Relaxing the IIA assumption in locational 

choice models: A comparison between conditional logit, mixed logit, and 

multinomial probit models. Department of Economics, Uppsala 

University. Retrieved from https://nbn-resolving.de/urn:nbn:se:uu:diva-

4463 

El-Maamiry, A. A. (2020). Cultural factors affecting information-seeking 

behavior: Ca ase study of GCC Universities. In S. S. Rathore & A. Singh 

(Eds.), Handbook of research on emerging trends and technologies in 

library and information science (pp. 313-331). IGI Global. 

Freese, J., & Long, J. S. (2000). Tests for the multinomial logistic model. 

Stata Technical Bulletin, 10(58), 1-10. 

Gerdes, H., & Mallinckrodt, B. (1994). Emotional, social, and academic 

adjustment of college students: A longitudinal study of retention. Journal 

of Counseling and Development, 72(3), 281-288. 

Geremias, R. L., Lopes, M. P., & Soares, A. E. (2022). Psychological capital 

profiles and their relationship with internal learning in teams of 

undergraduate students. Frontiers in Psychology, 13, 809703. 

Greene, W. H. (2011). Econometric analysis (7
th

 ed.). Upper Saddle River: 

Prentice Hall. 

Haider, S. K. F., & Asher, S. N. (2017). Role of mico-credit to empower 

women regarding health and family issues in Pakistan. International 

Journal of Rehabilitation Sciences (IJRS), 4(01), 11-14. 

https://nbn-resolving.de/urn:nbn:se:uu:diva-4463
https://nbn-resolving.de/urn:nbn:se:uu:diva-4463


444 YASMEEN, YASMEEN, UMER AND HAMED AL RUQISHI 

Hair, J., Black, W. C., Babin, B. J., & Anderson, R. E. (2010). Multivariate 

analysis (7
th

 ed.). Upper Saddle River, NJ: Pearson Education 

International. 

Hazan-Liran, B., & Miller, P. (2022). The relationship between psychological 

capital and academic adjustment among students with learning disabilities 

and attention deficit hyperactivity disorder. European Journal of Special 

Needs Education, 37(1), 43-56. 

Hedeker, D. (2003). A mixed‐effects multinomial logistic regression model. 

Statistics in Medicine, 22(9), 1433-1446. 

Hu, S., Liu, H., Zhang, S., & Wang, G. (2020). Proactive personality and 

cross-cultural adjustment: Roles of social media usage and cultural 

intelligence. International Journal of Intercultural Relations, 74, 42-57. 

Jubran, H., Horenczyk, G., & Benet-Martinez, V. (2020). Profiles of multi-

cultural identity integration in a conflictual context. International Journal 

of Intercultural Relations, 77, 1-12. 

Kanu, Y. (2008). Educational needs and barriers for African refugee students 

in Manitoba. Canadian Journal of Education, 31(4), 915-940. 

Kevin, K. (2018, August 10). Education in the United Arab Emirates. World 

Education News plus Reviews. https://wenr.wes.org/2018/08/education-

in-the-united-arab-emirates 

Kim, M., Oja, B. D., Kim, H. S., & Chin, J. H. (2020). Developing student-

athlete school satisfaction and psychological well-being: The effects of 

academic psychological capital and engagement. Journal of Sport 

Management, 34(4), 378-390. 

Kim, Y. K., & Cronley, C. (2020). Acculturative stress and binge drinking 

among international students in the United States: Resilience and 

vulnerability approaches. Journal of American College Health, 68(2), 

207-218. 

Koo, K., Baker, I., & Yoon, J. (2021). The first year of acculturation: A 

longitudinal study on acculturative stress and adjustment among first-year 

international college students. Journal of International Students, 11(2), 

278-298. 

Krejcie, R. V., & Morgan, D. W. (1970). Determining sample size for 

research activities. Educational and Psychological Measurement, 30(3), 

607-610 

Ku, H., Lahman, M. E., Yeh, H., & Cheng, Y. (2008). Into the academy: 

preparing and mentoring international doctoral students. Educational 

Technology Research and Development, 56, 365-377. 

Lin, J. C., & Yi, J. K. (1997). Asian international students’ adjustment: Issue 

and program suggestions. Journal of Multicultural Counselling and 

Development, 19(1), 173-178. 

https://wenr.wes.org/2018/08/education-in-the-united-arab-emirates
https://wenr.wes.org/2018/08/education-in-the-united-arab-emirates


                  IMPACT OF PSYCHOLOGICAL CAPITAL ON ACADEMIC ADJUSTMENT                445 

 

Liran, B. H., & Miller, P. (2019). The role of psychological capital in 

academic adjustment among university students. Journal of Happiness 

Studies, 20(1), 51-65. 

Luthans, F. (2002). The need for and meaning of positive organizational 

behavior. Journal of Organizational Behavior, 23, 695-706. 

Luthans, F., & Youssef, C. M. (2004). Human, social, and now positive 

psychological capital management. Organizational Dynamics, 33, 143-

160. 

Luthans, F., Avolio, B. J., Avey, J. B., & Norman, S. M. (2007). Positive 

psychological capital: Measurement and relationship with performance 

and satisfaction. Personnel Psychology, 60, 541-572. 

Matte-Landry, A., Boivin, M., Tanguay-Garneau, L., Mimeau, C., Brendgen, 

M., Vitaro, F., ... & Dionne, G. (2020). Children with persistent versus 

transient early language delay: Language, academic, and psychosocial 

outcomes in elementary school. Journal of Speech, Language, and 

Hearing Research, 63(11), 3760-3774. 

Nasir, M. (2012). Effects of cultural adjustment on academic achievement of 

international students. Journal of Elementary Education, 22(2), 95-103. 

Oppong Asante, K., Meyer-Weitz, A., & Okafo, D. C. (2022). Psychological 

capital and orientation to happiness as protective factors for coping 

among first-year university students in South Africa. International 

Journal of Health Promotion and Education, 1-10. 

Pavan, A. (2020). Higher Education Abroad in the New Millennium: GCC 

Scholarship Programs as GCC Culture and Identities Boosters. Saudi 

Arabia in the Spotlight. In N. Al-Mutawa, M. Al-Suwaidi, & A. Ismail 

(Eds.), Gulf cooperation council culture and identities in the new 

millennium (pp. 221- 243). Palgrave Macmillan, Singapore. 

Raza, S. A., Qazi, W., & Yousufi, S. Q. (2020). The influence of 

psychological, motivational, and behavioral factors on university students' 

achievements: The mediating effect of academic adjustment. Journal of 

Applied Research in Higher Education, 12(1), 149-166. 

Sarif, N., & Ngasainao, G. (2021). Psychological capital and academic 

adjustment among first-year university students in Meghalaya, North-East 

India. International Journal of Education and Psychology in the 

Community, 11, 31-42. 

Singh, J. K. N., & Jack, G. (2022). The role of language and culture in 

postgraduate international students’ academic adjustment and academic 

success: Qualitative insights from Malaysia. Journal of International 

Students, 12(2), 375-393. 

Tamirie, A. (1997). Attributions and academic achievement of education, 

medicine, and poly technique freshmen students in Bahir Dar. The 

Ethiopian Journal of Education, 17(2), 59-77. 



446 YASMEEN, YASMEEN, UMER AND HAMED AL RUQISHI 

Tinto, V. (1993). Leaving college: Rethinking the causes and cures of student 

attrition (2
nd 

ed.). University of Chicago Press. 

Tseng, W. C., & Newton, F. B. (2002). International students’ strategies for 

well-being. College Student Journal, 36(4), 584-597. 

 

Received 22 August 2022 

          Revision received 01 June 2023               


